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Introduction

This report will provide exemplification of candidates' work, together with tips and 
comments, for Questions 1-7 of Paper 1 of the International GCSE English Language A.

The specification consists of three components:

Paper 1: Non-fiction texts and Transactional Writing – 60% (this examination)
Paper 2: Poetry and Prose Texts and Imaginative Writing – 40% (examination) OR
Paper 3: Poetry and Prose Texts and Imaginative Writing – 40% (coursework).
There is also an optional Spoken Language Endorsement (non-examination assessment).

Non-fiction Texts and Transactional Writing is assessed through an examination lasting 2 
hours and 15 minutes with a total of 90 marks. The paper is organised into two sections each 
worth 45 marks.

Section A: Non-fiction

This section is worth a total of 45 marks, tests reading skills and is based on an unseen 
passage (Qs1-3) and a text from the International GCSE English Anthology (Q4) with a total 
word count of approximately 2000 words. Q5 asks candidates to compare the two texts.

In this series, the unseen extract was adapted from Motherwell by Deborah Orr, in which she 
recalls her experiences of growing up in Motherwell, Scotland. The Anthology text was the 
extract from Chinese Cinderella by Adeline Yen Mah in which she describes a rare visit home. 
The texts worked extremely well together and examiners noted that candidates responded 
with interest and engagement.

Candidates are advised to spend about 1 hour and 30 minutes on this section.

Section B: Transactional Writing

This section, also worth a total of 45 marks, offers candidates a choice of two transactional 
writing tasks. A particular form will always be specified and for this series the two tasks were 
to write a leaflet for parents/carers that gives advice on how to help and guide teenagers (Q6) 
or to write a speech for an audience of school or college leavers and their parents/carers 
discussing the idea that university is not the only option available (Q7).

The Assessment Objectives for this paper are:

Section A: Reading

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas 
and perspectives (Q1, Q2, Q3)
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AO2: Understand and analyse how writers use linguistic and structural devices to achieve 
their effects (Q4)

AO3: Explore links and connections between writers' ideas and perspectives, as well as how 
these are conveyed (Q5)

Section B: Writing

AO4: Communicate effectively and imaginatively. Adapting form, tone and register of writing 
for specific purposes and audiences (Q6 or Q7)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate 
paragraphing and accurate spelling, grammar and punctuation (Q6 or Q7)

This is an untiered specification and the choice of texts and questions set are such that all 
candidates are able to access the paper and to show their abilities in reading and writing. The 
vast majority of candidates sitting the paper in this series responded very positively to all 
questions.

It was clear that candidates were all able to show some understanding of the ideas in the 
unseen text, which examiners felt 'seemed to appeal deeply to students' and which offered a 
range of obvious and more subtle comparisons with the Anthology text that had been 
studied. Candidates had been prepared well and all had, at varying levels, acquired and 
developed the skills of interpretation and analysis. Many examiners felt that the standard of 
writing across both Qs 6&7 was very high with many level 4 and level 5 quality responses.
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Question 1

Question 1

This question, which tests the skills of selection and retrieval, is intended to serve as a 
straightforward way into the paper and build confidence on the part of the candidates. There 
are four possible answers and almost all of the candidates were able to gain the two marks 
available.

The important advice for this question is to look at the line references given and to select 
single words or short phrases from the passage, not to attempt to use own words and not to 
spend time giving comment or explanation which cannot be rewarded here.

On the few occasions where both marks were not achieved, this was usually because the 
candidate had misinterpreted the question offering 'liked' or 'loved' as evidence that the 
writer enjoyed school rather than looking at what specifically she enjoyed about it. A few 
offered 'avalanche' as a point but this word on its own was insufficient and the full phrase 
'avalanche of information' was required. Very occasionally, a candidate chose a word or 
phrase from outside of the given line references or from the first part of the given lines which 
did not answer the question. If the given lines were simply copied out in full, then no marks 
could be awarded as no skills of selection had been demonstrated.

This response gains two marks. Two correct phrases have been 
selected and clearly set out on the answer page.

Underlining key words in the question might be helpful, as is 
underlining or highlighting in some way the given lines.
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The candidate has selected two appropriate words 'novelty' and 
'busyness' and so gains two marks. However, there is a lot of 
explanation which is not required.

Do not spend time offering analysis or explanation of the words or 
phrases selected as no marks can be awarded for this and you may 
use up valuable time that you need for later questions.
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The candidate has selected two phrases but the first one does not 
show what the writer enjoyed about school and the second one comes 
from line 11 which is outside of the given line references. Therefore, no 
marks could be awarded.

Ensure that you read the question carefully and focus on exactly what 
is required. Check that your answers come from the correct part of the 
text.
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The candidate has selected three of the four possible answers but as 
only two marks are available that is the mark that was awarded.

Two valid points are made but 'I was good at it' would have been 
sufficient to gain the mark for the second point.

It is important not to copy out too much of the given lines as you need 
to show the skill of selection.
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Question 2

The question moves on from Question 1 by directing candidates towards a larger section of 
the text. Nearly all candidates achieved the full four marks for this question, which requires 
them to select and interpret information. For this examination the question asked candidates 
to look at lines 17-26 and explain the writer's thoughts and feelings. Examiners noted that 
the majority of candidates were able to identify the relevant information and 'responded to 
this task with confidence and great success'. One examiner stated that 'the most successful 
responses economically summarised an appropriate range of thoughts and feelings and 
demonstrated a perceptive reading'. There was a good range of possible points that could be 
made and most candidates achieved full marks; in particular they picked up on the 
disappointment felt by the writer at her mother's support of her classmates and attitudes 
towards her success and sense of self-worth as well as the points about misogyny. There 
were many possible points on the mark scheme but examiners were advised that candidates 
might make their own points and one examiner reported that 'insightful comments that 
reflected more inferential thinking also scored marks'.

Where candidates did not score full marks, this was sometimes because they were struggling 
to follow the instruction 'In your own words' and copied at length from the extract or failed 
to clarify the point sufficiently. There were a few who adopted more of an AO2 approach and 
included some analysis of language and structure (not a requirement) which led to them 
making fewer rewardable points. Others spent too long exploring just one or two ideas or 
focused on the mother's thoughts rather than the writer's or became side-tracked into 
offering their own opinions about the ideas expressed.

Examiners reported that the most successful approach employed by candidates was to make 
at least four clear and distinct points. It is important to remember that the question asks 
candidates to 'explain' and therefore, although it is not necessary to write at length, points 
can be set out separately. It is not acceptable to simply list very brief points. The response 
must be written in full and complete sentences that clearly demonstrate understanding and 
secure interpretation. A few candidates lost marks because they did not realise that Win was 
the writer's mother or they thought that her brother was bullying her. It is important that the 
given lines are read closely and carefully.
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This very brief response identifies that the writer 'might be feeling 
down' and this appears to be connected to the statement above which 
links to bullet point 9 of the mark scheme that the girls think that the 
way the boys are treated is 'unfair'. There is some lack of clarity but 
sufficient understanding for one mark.

Ensure that the points that you make are supported by 
information/ideas that are given in the text i.e. in this case 'She might 
be feeling down because ...'
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This response makes two clear points at the start (bullet points 2&1 
from the mark scheme) but then drifts into some supposition about 
jealousy that is rather vague. The comments about a boy being jealous 
and envying the writer show incomplete understanding.

Ensure points are supported by ideas/information provided in the text. 
The point about jealousy might have been accepted if it had been 
backed up with reference to the attitudes of the writer's mother or 
classmates.
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Four valid points are made clearly and precisely (bullet points 5,2,9 & 7 
from the mark scheme).

The structuring of this response with the words 'also' and 'finally' make 
it clear when a new point is made.

12International GCSE English Language A 4EA1 01



Very good understanding is shown in this response; the candidate has 
worked methodically though the lines and a number of clear and valid 
points have been made (bullet points 2,3,5,7,8,9 from the mark 
scheme).

Whilst it can be a good idea to make more than 4 points to ensure that 
you achieve full marks, starting a new point for each line will make it 
clear to you and the examiner how many points there are and may 
save time.
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Question 3

This is the final AO1 question; it is worth 5 marks and, like Question 2, requires candidates to 
show their understanding of the text by selecting and interpreting ideas and information. For 
this examination, they were asked to look again at lines 56-68 and describe the argument 
between the writer and her parents.

In Question 3, candidates are told that they 'may support' their points 'with brief quotations' 
and many did so to good effect. Examiners reported that most candidates achieved at least 4 
marks with many achieving the full 5 marks and it was felt that often there seemed to be 
evidence of a greater confidence in meeting the requirements of this question than those of 
Question 2. Most candidates began with referencing bullet point 2 from the mark scheme 
and then worked logically through the development of the argument; one examiner noted 
that 'success was particularly secure when students adopted a chronological approach to 
identifying aspects of the argument'. A few candidates only looked at one side of the 
argument with some quite vehemently defending the writer and whilst this showed 
engagement with the text, it did not always lead to full marks; a more impartial response 
which considered both points of view was likely to be more successful.

Examiners noted that the most successful responses made at least five clear and succinct 
points about the argument, sometimes set out separately on the page, written in full and 
complete sentences and supported with relevant brief quotations. A few expected long 
quotations with no comment to act as evidence of their own understanding, but answers 
including overlong quotations very rarely gained full marks. As with Question 2, some 
candidates strayed into an AO2 approach which may have led them to make fewer points 
but, even if they gained full marks, often meant that they had spent too long and written far 
more than was necessary. There should be no need for an additional answer sheet for this 
question.

One examiner commented on 'some stand-out answers that picked up on the 'pursed lips' or 
the fact that the mother spoke on behalf of both parents'. However, some did impose their 
own opinions on the perceived sexism and moved away from the focus of the question. 
Where marks were lost it was because fewer than five points were made (sometimes the 
same point was restated using slightly different wording) or because points came from 
outside of the given line references.

In summary, the best answers used a good balance of short quotation and some 
interpretation, paid attention to how many marks the question is worth and made five clear 
and discrete points. As with Question 2, there were many possible points on the mark 
scheme but examiners were advised that candidates might make their own valid points 
which should be rewarded.
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In this response the candidate does not consider both sides of the 
argument but does make two valid points about what the writer's 
parents think (bullet points 2 & 6 from the mark scheme) and so two 
marks could be awarded.

Aim to make five clear points in answer to this question in order to 
gain full marks.
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Four rewardable points have been set out clearly in this response 
(bullet points 2,3,5,9). Note how the line references have been circled.
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Remember that Question 3 is worth 5 marks rather than 4 as with 
Question 2. There will always be more than five possible points that 
could be made.
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This is a very full response that works through the given lines, shows 
complete understanding and makes many valid points (bullet points 2, 
3, 4, 5, 6, 7 – divided into 2 parts which might have gained an 
additional mark if needed – 9).

This response has done far more than required for full marks; ensure 
you leave enough time for the higher tariff questions.
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Question 4

This question is on Text Two, the Anthology text, and is assessed for AO2: Understand and 
analyse how writers use linguistic and structural devices to achieve their effects. It is 
therefore a more challenging and discriminatory question and is worth 12 marks divided 
over five levels.

In this examination, candidates were asked how the writer, Adeline Yen Mah, uses language 
and structure in the extract Chinese Cinderella to interest and engage the reader.

This piece contains a wide range of features of language and structure as exemplified in the 
mark scheme, but examiners were advised that these are just examples of possible points 
that could be made and instructed that they must reward any valid points that candidates 
make that are securely rooted in the text. There does not need to be an equal number of 
points on language and structure, but both should be addressed as, indeed, they were by 
nearly all candidates.

Examiners noted that whilst most candidates responded very positively to the text providing 
clear evidence of their understanding and engagement with both the text and the question, 
there were some who produced more of a narrative AO1 style response and some where 
there appeared to have been limited study of the extract.

Many candidates spotted obvious features of the language of the text, such as the use of first 
person or the autobiography genre, but whilst they provided relevant quotations, did not go 
on to explore these aspects specifically in relation to Yen Mah’s writing but discussed first 
person/autobiography more generically. A number of candidates were interested in the title 
of the piece and the most successful of these looked at it in relation to the attitudes towards 
the writer shown throughout the passage.

Examiners commented that the majority of responses offered at the least some sound 
understanding of the text and achieved marks within level 3 or above. Popular points of 
focus were the situation at school, the pathetic fallacy of the typhoon, the journey home and 
her relationship with her father. Other points included the distance between Yen Mah and 
her family, her lack of confidence in her own ability and her acceptance of her father’s will.

At the lower levels, candidates tended to describe and make general comments on the text, 
often focusing on one small part of the extract with some getting no further than the 
encounter with the chauffeur and others only writing about Yen Mah’s meeting with her 
father. At this level some candidates did little more than feature-spotting with minimal or no 
comment on the use and effect of the techniques whilst others offered a straightforward 
narrative account of the text.
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Mid-level candidates tended to work through the passage methodically, made a sound range 
of points and selected apt textual references for support, but often did not move on to 
explore the impact or connotations of individual words and phrases or fully consider the 
effect of the structural elements. Whilst candidates were able to select some appropriate 
features to comment on, some misread the toothache simile as a sign that Yen Mah did not 
enjoy school rather than her concerns that school might soon be over and there was a 
similar misinterpretation of the reference to time passing ‘relentlessly’. A few candidates at 
this level still tended to spend too long on introductions that merely repeated the question 
and conclusions that simply repeated the points already made; the focus should be on 
making a range of relevant points, not simply reiteration.

The most effective responses covered a good range of points on language and structure and 
were able to delve more deeply into the effect of the writer’s choices with some, for example, 
pointing out the significance of a word’s position in relation to the concept of power or 
parental control. Candidates at this level often commented on the quick changes of mood of 
Yen Mah’s father which adds to the sense of menace and unpleasantness. One examiner 
noted that ‘A common theme in very confident scripts was the way in which Yen Mah’s use of 
language for self-characterisation elicited sympathy from the reader.’ Another approach at 
this level was to take a theme such as isolation and consider how language and structure 
were used throughout to present this in a way that created reader engagement. The subtle 
points that led to a mark being awarded at the highest level included the idea that Yen Mah is 
ultimately grateful for the opportunity presented to her, as the chance to escape to England 
seems filled with freedom and possibilities. The Wordsworth quotation was taken to suggest 
that, although she appears to be capitulating to her father’s wishes, she has not relinquished 
her dreams of being a writer. At this level, candidates were discriminating in their use of 
quotations, effectively linking different parts of the text.
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This response offers some comments on content and structure with 
reference to pace and foreshadowing but there is no explanation and 
this deals rather vaguely with only the first part of the extract. There is 
some general textual reference with mention of the use of 'short 
sentences throughout the passage' but there are no quotations and 
overall this is brief and undeveloped and achieved a mark just within 
level 2.
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To achieve a mark above level 2 it is necessary to show clear 
understanding, support points with brief quotations and offer some 
explanation of the effect of the features selected.
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The candidate selects some appropriate references and works through 
them steadily, showing sound understanding and offering some clear 
explanation. There is a methodical approach with every point being 
linked at the end to the question. The final, stronger point about the 
way Adeline is spoken to by her father could have been further 
developed but this response sits securely in the middle of level 3.

Ensure that all points are directly linked to the question.
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The first point is a little tentative but overall thorough understanding of 
how language and structure are used is shown and there is secure 
focus on the question; embedded quotations support points made 
and this response always offers explanation and moves into 
exploration at times, for example in the second paragraph. The points 
about the relationship with her father could have been further 
developed but the answer sits securely within level 4.

Aim to cover the most important elements of the extract – in Chinese 
Cinderella the ending of the passage is quite significant.
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The response opens in an assured and confident manner (compare 
with the previous example which deals with the same part of the text) 
and immediately shows a very good degree of understanding. The 
adverb 'relentlessly' has been mistermed as an adjective but the point 
made is obviously not invalidated by this slip.

This is a perceptive and focused answer that analyses language and 
structural features and considers a good range of ways in which the 
reader is engaged, for example stating how 'the writer's repeated use 
of questions mirrors the reader's confusion' and how the writer 
describes her father as relaxed in slippers 'juxtaposing the image she 
had previously created of him and surprising the audience'. The 
selection of references is discriminating throughout and clarifies the 
points being made.
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Question 5

This question provides the only assessment in the specification of AO3: Explore links and 
connections between writers’ ideas and perspectives, as well as how these are conveyed.

This question is the most demanding of those in Section A and, with 22 marks distributed 
between five levels, carries almost half of the total marks available for reading so it is 
extremely important that candidates allow sufficient time for a developed response. 
Examiners were pleased to note that nearly all candidates attempted the question, but 
careful time-management is crucial for success in this examination; candidates should factor 
in time to plan with care the points that they wish to make in order to ensure that they have a 
wide and balanced range.

Examiners recognise the challenge of the question and it was pleasing to note that nearly all 
candidates achieved some degree of success with one examiner noting that ‘generally, 
candidates did very well on this question with hardly any who did not compare the texts at 
all’. Another examiner reported that ‘candidates seemed to enjoy this question – there were 
mature, thoughtful responses which identified the range of emotions experienced by both 
writers’.

Whilst candidates may feel that they do not have time to make a plan, doing so can be very 
helpful. A brief plan can aid them to move towards a more exploratory approach based on 
key elements of similarity or difference rather than producing an explanatory, chronological 
approach to the texts. For example, a level 2 response might comment that ‘both writers want 
to go to university’, but a level 4 response will use this fact as a succinct launchpad for a 
further point, eg ‘The writers’ wish to move away from home to attend university shows not only 
their desire for academic achievement but also their longing to escape…’.

At the lower end, candidates tended to list techniques such as ‘Both texts are first-person 
accounts’ or make obvious comparisons for example ‘Both the writers win prizes while at 
school’. Often these responses became narrative, sometimes with greater emphasis on one 
text leading to a lack of balance. Candidates at this level were generally able to draw a few 
links between the writers’ ideas and make some straightforward comments about language 
and/or structure. Some candidates copied out over-long quotations whilst a small minority 
used no supporting textual references; these answers tended to be more list-like and often 
went little further than mere identification.
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In the mid-range candidates tended to pick up on the writers’ similar experiences with 
'disconnected families' and controlling parents who have very rigid ideas about careers that 
are suitable for their daughters. One examiner noted that ‘there were relatively few who 
explored the parents’ motives for being oppressive.’ And another examiner made the point 
that at this level ‘some candidates were able to find a very wide range of comparisons but 
frustratingly did not explore how these were shown in the texts'. In contrast, some 
candidates did explore the texts but made only a couple of actual points of comparison; one 
examiner noticed ‘a tendency once the initial idea had been stated eg love for school to then 
examine how that was shown in the individual text rather than explore the difference in its 
handling by the texts’.

Many of the most successful responses began with a paragraph that identified important 
links such as childhood experiences, belittling families, successes being played down and 
overlooked, the social pressures faced by women and then went on to explore these themes. 
These responses focused on the writers’ perspectives as well as their ideas and balanced 
their points, confidently interweaving thoughts on both texts with exemplification and 
exploration of ideas.

One examiner praised the precise and succinct start made by this candidate: ‘The 
undercurrent of both texts is very similar displaying oppression and prejudice towards the 
protagonist due to their gender and standing’. This candidate later made the perceptive point 
that ‘mum … Motherwell … married – the clustering of words shows the expectations that surround 
Orr’.

Top level responses often made very subtle and nuanced comparisons eg the strength of the 
writers rather than their oppression and many at this level referred to the historical/cultural 
contexts and the differences in time spans being described ie one day in Text Two as 
opposed to a wider time frame in Text One. The most assured responses included astute 
analysis of language, purpose and tone and often seemed to reflect genuine enjoyment in, 
and engagement with, both the texts and the task. The range of comparisons, depth of 
comment on both ideas and perspectives and the use of appropriate references were all 
discriminators.

There are different ways to approach this question, but examiners noted that the most 
successful responses made each point a valid and appropriate comparison with supporting 
references from both extracts; this led to the balance required for marks within levels 4 and 
5. Feedback from examiners suggested that use of references was still variable and might be 
a useful area for future focus. Some candidates use references within an almost entirely 
narrative response and offer no real comment, others select relevant quotations but then do 
little more than paraphrase them rather than offering any further explanation or expansion. 
More successful responses were able to select pertinent words within the lines being 
discussed, embed them effectively within their own sentences and, if looking at language 
features, offer some astute analysis.
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The candidate offers some straightforward comparisons such as that 
the writers 'are both very successful in school', 'they both try to leave 
home' with comments. There are some valid supporting textual 
references but no use of quotations. The point about ‘controlling 
parents’ and the final point which considers context are more 
insightful points and lift this answer just into level 3.
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Use brief quotations from each text to support points of comparison.
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After a rather generalised introduction that does little more than 
restate the question, the candidate produces a solid response that 
demonstrates sound understanding of the two texts. There is a range 
of comparisons supported by appropriate references from both texts; 
the final point about the way in which the writers present their ideas 
and perspectives is thoughtful and is approaching exploration. A mark 
at the top of level 3 is appropriate.

Try to ensure that your introductory paragraph makes some precise 
and focused point of comparison that can then be further developed.
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The candidate makes some assured comparisons and points are 
thoughtful and developed and supported with apt references although 
these could be a little more balanced at times. Whilst there is not a 
particularly wide range of comparisons as the focus is largely on 
people and relationships, a thorough understanding is shown and 
there is good exploration of ideas, including themes and tone leading 
to a mark towards the top of level 4.

For level 4 and above, references should be balanced across both texts 
and fully support the points being made.
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This is a response of extremely high quality and is clearly worth full 
marks and more. The candidate provides a pithy introductory 
paragraph and goes on to make a comprehensive range of pertinent 
and perceptive comparisons supported by discriminating references in 
this well-structured and compelling answer.

It is important to remember that responses do NOT need to do all that 
this one does in order to achieve full marks at this level.

A brief plan can prove very useful but keep referring back to it and tick 
off the points made. This way you will know if you have omitted 
anything important that you intended to cover.

Do take great care to keep handwriting clear and legible.
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Question 6

Candidates are required to answer just one writing task but it carries half of the total marks 
available for the paper and so they must ensure that they allow sufficient time to plan and 
organise their response.

There are two assessment objectives for writing.

AO4: Communicate effectively and imaginatively, adapting form, tone and register of writing 
for specific purposes and audiences. (27 marks spread over five levels)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate 
paragraphing and accurate spelling, grammar and punctuation. (18 marks spread over five 
levels).

Question 6, which asked candidates to write a leaflet for parents/carers giving advice on how 
to help and guide teenagers, was chosen by nearly one third of the candidates. On the whole, 
it was answered very successfully with one examiner noting that ‘candidates who opted for 
this question generally approached it with a greater degree of creativity’ and other examiners 
enjoyed reading ‘some very insightful and often humorous approaches'.

There were some responses where the required form was not evident, where candidates 
wrote in a style more appropriate to an essay or speech, but examiners noted that the vast 
majority were able to write in an appropriate format often using a heading ('Understanding 
Teenagers: A Not-so-Simple Guide'), sub-headings ('Teenagers and Change', 'What can I do?') 
and occasional bullet pointing to good effect. An awareness of the conventions of the given 
form helps candidates to make appropriate language choices which will lead to apt register 
and tone. A few candidates included pictures which are not necessary and for which they can 
receive no credit.

Candidates covered a range of ideas and clearly this is a topic which many embraced with 
interest and enthusiasm, relishing the opportunity to address parents and carers and offer 
advice in how to deal with the often stressful aspects of adolescence. As such, the sense of 
audience was often very clear as candidates encouraged parents to be sympathetic and non-
confrontational.

At the lower and mid-levels candidates tended to use the question’s bullet points to give 
structure to their response and wrote straightforward accounts of some of the issues that 
teenagers might face such as peer pressure or exam stress and then gave some sensible 
suggestions as to how parents might offer support.
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Candidates achieving in the lower levels for AO5 tended to make a number of errors in 
spelling and punctuation and occasionally there was a lack of clarity in expression. There was 
some evidence of over-use of bullet-pointing as a structural feature which led to a failure to 
really connect and develop ideas and many responses did not have a clear conclusion. At this 
level, some candidates adopted what was seen as an inappropriate hectoring tone or offered 
impractical ‘solutions’ to issues.

More successful responses were, as one examiner, reported ‘realistic, reassuring, passionate 
and confident’. At this level candidates demonstrated an excellent awareness of the issues 
and there were some perceptive and sophisticated responses that really considered matters 
from a mature and sensitive parental perspective. One examiner noted that these candidates 
‘took a wider view on the topic considering in detail the challenge of current social issues 
such as social media, the legacy of lockdown, exam pressures, eating disorders, learning 
difficulties’. It seemed likely that many centres have played an excellent role in providing 
opportunities for discussion of these pertinent issues and offered their own support.

Candidates who attained marks in the higher levels for AO5 employed a wide and impressive 
vocabulary and demonstrated what one examiner described as ‘commendable levels of 
grammatical, structural and mechanical accuracy’. It was noticed, however, that comma 
splicing was a common error at all levels.
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There is a clear sense of purpose and an appropriate register; although 
ideas are not fully developed, communication is clear. The direct 
address to the intended reader helps to create an appropriate use of 
tone and register which places this securely at mid-level 3 for AO4. The 
candidate uses a varied, if not very ambitious, vocabulary. Some 
punctuation is missing and there are occasional spelling errors but 
paragraphs are used to structure the piece and there is a good range 
of sentence structures leading to a mark of 9 within AO5 level 3.

Try to allow time to proof-read to avoid errors such as missing 
apostrophes or misspelling of homophones.
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The response communicates successfully and there is an effective use 
of form and register which places this firmly in the middle of level 4 for 
AO4. Sub-headings are used to good effect as a structural feature and 
there is some conscious crafting which places the response within level 
4 for AO5 with a mark of 13.
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This assured response is sharply focused on purpose and the 
candidate has carefully considered the expectations and requirements 
of the intended reader. The stylistic conventions of a leaflet have been 
used well with the sustained use of sub-heading questions guiding the 
reader through. Bullet points have been used strategically. Vocabulary 
is quite extensive and punctuation is used accurately to aid emphasis. 
Although there is not quite the degree of sustained sophistication 
required for full marks, this response is placed into level 5 for both 
AOs.
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Question 7

Question 7 which asked candidates to write a speech giving views on the statement 
‘University is not the only option for those leaving school or college’ was the most popular 
writing task, chosen by over two thirds of candidates.

As with Question 6, many candidates showed a high level of engagement with the question 
and it seemed that many had already spent time considering their future decisions. Many 
wrote in detail about the various possible options and considered apprenticeships 
(frequently misspelled), a gap year, joining one of the services, internships or paid 
employment. A small number posited that university was the wisest, or in some cases only, 
option and often argued their case quite strongly. Often candidates adopted a clear, adult 
persona and spoke as someone who had achieved success without following the traditional 
route of higher education.

The most successful speeches laid out the alternatives to university in a neutral and balanced 
way. Introductions were often quite similar but more original openings usually led to creative 
responses; other effective structural features included discourse markers to clearly signpost 
an argument. A lot of high level responses showed mastery of persuasive skills and were able 
to demonstrate their ability to write in an engaging and informative way. One examiner 
reported that ‘some candidates used really effective imagery when describing a gap year or 
warning the audience about "the looming shadow of student debt’". At this level, direct address, 
rhetorical questions, aspirational lexis and anecdotes were common features. Candidates 
demonstrated a strong sense of an audience that consisted of both students and parents 
and were able to shift tone and register nimbly to appeal to both.

One examiner noted that ‘rhetorical devices such as triplets or emotive language seemed 
embedded across the range of responses and were generally successful in securing the 
appropriate tone.’ It was felt, however, that statistics were sometimes heavily exaggerated or 
over-used and often did not add to the credibility of the argument. Some mid-level 
candidates adopted a persuasive tone but their speeches lacked substance, relying on vague 
exhortations to ‘be who you want to be’ and ‘follow your own path’ without offering much in 
the way of suggestions. Others went on a diatribe about university expenses or gave dubious 
advice about becoming a master criminal or alternatively a social media star.

In the lower levels, responses sometimes lacked a sense of form and purpose, were often 
brief, perhaps because of running out of time or presented clichéd ideas. At this level for AO5 
there were often errors in spelling, punctuation and syntax which could lead to a lack of 
coherence and cohesion.
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This response addresses the audience straight away at the start and 
follows the simple plan. Whilst there is not, perhaps, a close focus on 
the statement that leads into the question, the candidate does cover 
the bullet points and considers alternative options to university. 
Communication is always clear and the careful consideration of form 
and tone and secure realisation of purpose just lift this into level 4 for 
AO4. All of level 3 criteria for AO5 are met and so a mark at the top of 
the level was awarded.
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To achieve a mark within level 4 for AO5 aim to use a wide vocabulary 
and varied sentence structure and try to allow time to proofread work 
to eliminate avoidable errors.
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The candidate hooks the audience in immediately with a rhetorical 
question and adopts a mature and sophisticated tone that is sustained 
throughout the speech. An extensive vocabulary has been used 
strategically with more colloquial expressions ('Saying these things is 
all well and good') used deliberately to connect with the audience. The 
parents of the students are addressed directly at the end to provide 
reassurance. This is a very well-constructed and accurate piece of 
writing is worthy of full marks.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

Be aware of the different assessment objectives to ensure that you focus your answers 
specifically on the varying question requirements.

Highlight the relevant lines in the text for Questions 1-3 to ensure that your answers come 
from the correct part.

Answer Question 2 in your own words as far as possible; do not copy out large chunks of the 
text. Aim to make four clear and distinct points. They can be set out separately but must be 
written in full and complete sentences.

You should make five clear points for Question 3; brief quotations can be used to support 
these points but quotations without explanation are not sufficient. Do not spend time 
analysing the language of the quotations. Points can be set out separately but must be in full 
and complete sentences.

Do not waste time on a general introduction or conclusion in Question 4 – every sentence 
should be earning marks. Consider the effects of language and structure features within the 
context of the given extract in this question. Ensure that you focus on the question and do 
not just provide a general overview.

Make a range of comparative points in Question 5. Rather than simply compare the ideas or 
events within the texts, try to link similar elements such as content, theme, tone, purpose, 
narrative voice, language and support points with relevant quotations or textual references. 
Ensure that references are balanced across both texts.

Take time to make a brief plan for the higher tariff questions (5 and 6 or 7).

Consider the given form and audience for the writing task and use these to inform register 
and tone. Try to use a wide vocabulary and varied sentence structures. Think carefully about 
how you can engage the reader right at the start and consider how you will end. This will help 
you to produce a structured, cohesive and complete piece of writing. Allow time to proof-
read in order to achieve the highest possible degree of accuracy.

Read all instructions carefully. Consider the marks allocated to each question and plan your 
time accordingly so that you are able to attempt every question.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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